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Abstract

The current study is based on the theory of alignment and Zone of Proximal Development. It takes
187 senior high students as research subjects to investigate the application of scaffolding strategies
in English continuation writing classes. This study has drawn the following conclusions through
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data analysis: 1) The scaffolding strategies of question, suggestion, and example are used most fre-
quently; 2) Diagram scaffolding strategy is used next; 3) Less use scaffolding strategies of schema,
tool and situation. This study can provide some suggestions for senior high school English teachers
to better use the scaffolding strategy, correct students’ writing attitude and improve students’ Eng-
lish continuation writing ability, so as to better cultivate students’ core literacy.
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1. 518

(R ST URFEARHE (2017 £ERR)) (LLRTRIAR « CURFR) 7 xR 16 5 F e 2R O S /R 2R 4R
TEDR, WRERIE ) ER PR AR RS 1], SIER A E SRS A RI R (RER)
X T IR B A AN 2R 2 )R S i EL Ak . BT, R o s SR Her USROS & 7]
DM B0, BB S CFEE, A sl RAECRIRm B RS, Toikid
PR fE S E R, fegi CERRRET . CEIRTRELE” 1 g oK s SR 0
2] BSORABABERBASER:, BRI RPN SRS, R 5 S LA B SO
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2. EXENX
2.1 &

S<H ¥ Wood, Bruner & Ross (1976)%5 “ 3287 [ SO — AN B A F2 il HY 27 > 3 BE 703G B A AT
CLAZ I L3R, R R FH K 28 B 2 £ v 2 3 B 171 5 Bl RE 0V L A AT RASE G 5 (3] ) 5 $(2002) A
S B A P SOOI R L 2 B DR 20 O B e FRE 75 IR B b AR B A AT I R JE AT TR
BB R KT 2 8] )k & [4]

22. BIRHEE

S GIETANE T K%k EAIHI(2012) 465 H i3 n SL SR AE I, W H R MINERY T — R a8 R
ORI ERE L 35 5 2 WA [5]. (Ml i A AR A 4 g — 25 101 5 il W] (R 5 2R 6 U S
A aUH) GE—R)) (BUTR AR (Gl W) )28 i3 m S5 A BAR R EOR,  “ a5 R 5t — Bk 350
FEATEFARL, ZORFBAMRIGZABI AR . Frés 1 BRI 1B MR S i e BE4T 4255 (150 1A /2 47), A
A RE S EM BRI e B 7

3. BRSNS IR GRA

AGLEFRIRFEFRICIE — DIURAARYE PICOS Ji IR i 1 6 28 R M RAG 2 SR, 77348 HHAH DG STRiR R 08
SCHRBEATIZ— VAT, SRIBOCHE IS B ES,  Sa X SCREHTER G o th MBS . ML SR STIRER IR R B —
ANTTIE R AR BORE, alid A, DR BEEEL SRR ARSUR R kR, FRRT AT, XE A
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HMHRHIE T BNAS « BTV R R E BRI SR IR, FFHRHE S 2 SR . SCHRSER AN R ZRIARTE H AE |
Bt R UF AR bR . ORI BRI . TR S VR T A AN . B P S E RS
POF SRS AT G SCREER, FERA T T RIE 5 225 PR 207 SCAR s 5 F R BDIR

Y EEA %4 HH Wood, Bruner & Ross (1976)#2 i, —/NalaE A3l i H 2 =) 2 56 77 Y6 el A AT DA il 1)
BEE, SR IR e B 2 4 2 o BRI 58 RRE 7 LA AT DLSE BRI 55 [3] o TEB0E 20 BRI N 5 e A
H#rfS B EM, AD5F i T SRR B T SEHF I . WSO ERIEACKE, AREMEHE
P AFE I, B B RS AR AR SR A S R [6]; $eon. WEon AUR. FRIA) . IR FIEAR[7]; AEPRSC
B8] MBI BUE BRI KE, BTS84 M S AR A AR [9]-[12]

] S 470(1998) 4 H S 28 A AR A [13], 5K [E 22 (2004) 1R i T #hy S 4R S A5 FE8 5 VR 02 b 1 S
[14]. MWEASEREIMEHRE, #UEEEME A B T4 & R M 9aih 5 1ERE 71[15]-[19]. MBI
BRGNS OISR, 205 SR TR W] DAUR 5 AR 2 2] i () DG AN B [20] [21] MK
FHRERENAFFARIIRERE, B SIAETAES AR 132 F v LA T 524 (1 1 3268 J1[22]-[24] -

DAAE 56 T #5030 AE 5 VR S b N BB 78 B B S T2 AR F B2 DT RE 0. S ) XA (S 0
SRR S YNSRI, K2 EFEIATATA L. SR, S0 T2 i 205 S 48k
S P S TR RRRAE LA B 25 A S5 380 E 1) 52 5 55 1 iR ol P P 2802 S 2R SRS TR A FE IR T 2R 2D« TR,
AT H IR ZOMAE & b 9B 135 PR P F AN [F) 805 SR S R DR AN AR, DR AN 22 A X
XL PARIFIGS L, FEFRLITR A 1) ERRSRRE P EEHUNE S G5 B e s A X
LR SR R BRIRR SR A 7 2) AR I SE I 5 B2 5 ARA AR IR R & 7 T 2

4. ARERDH

ASCRBORE LGS Vi PIENSCAR ML, B AR m 98B L5 805 rh 20 SR R AT B
Wo MERRTEZIP N =R —RE SR BRI I IE ;. R e AR 51
(IR 23 B AR s = 30 SO T 18 5 T DL AR 9 23 AR AS FH AR o 30 3 0 252 A 2 WO A R = 391 46 SR
YO JE B I SCARREAT 0BT, IR B SRR A AT 2 E B AR B . D7gkik B R B R X 2
I BRHME AL A R B R B IR A .

4.1 BESREEUE

H5E, N LT, DUAL A ) S A SR Sk 176 R, 1 31.3%. 4 ZHUMHAL A 44 IR 52 IR,
36 K. 44 Kk, HLBISN N 34.6%. 36.1%. 23.1%. 32.4%. HHEHTRM, BMEIGES RS Rt
B A1 P W) RS S  o  RT D SRAS A AR IR AR, BRIAME S, ARSI (Long & Sato, 1983 [8]). 7
b, SHFI SRS 140 IR, {E I ELIN 24.9%. X 4 RLETAER T 36 k. 32 K. 40 YRI 32 1K, 43
5 28.3%. 22.2%. 25.6%#11 23.5%.

Table 1. The frequencies of scaffolding strategy types used by four teachers in common class

F 1 BSIRMZBUNE R ARG SRR R

HAY H i Z Z)h Y I C i ISt

i) 758 44 (34.6%) 52 (36.1%) 36 (23.1%) 44 (32.4%) 176 (31.3%)
i 20 (15.7%) 28 (19.4%) 32 (20.5%) 24 (17.6%) 104 (18.5%)
L&Y 36 (28.3%) 32 (22.2%) 40 (25.6%) 32 (23.5%) 140 (24.9%)
SES 12 (9.4%) 16 (11.1%) 24 (15.4%) 20 (14.7%) 72 (12.8%)
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K= 3 (2.4%) 8 (5.6%) 8 (5.1%) 4 (2.9%) 23 (4.1%)
TH 4 (3.1%) 4 (2.8%) 8 (5.1%) 8 (5.9%) 24 (4.3%)
15 8 (6.3%) 4 (2.8%) 8 (5.1%) 4 (2.9%) 24 (4.3%)
HE 127 (100%) 144 (100%) 156 (100%) 136 (100%) 563 (100%)

(RIS, DA T P S ORI 2 1R S 2R S 70 730 104 A 72 1k, Jim o LAl 20930 18.5% 41
12.8%. LL Y ZNNH], FEICIE)E 85I, @RI AT 2RSS A 8y 70y 32 1A 24
U BT ok LA 233307 20.5% 1 15.4% . W FCR B, XM A0S R SES AE DE 1 B0 5 45 U P AR AT B
TER, (HEDR AT BRI AR 7, FESEIR R 85 e TP SR 2 1 B A ABE R .

e, DURLEOM AR TR SR AU SO AL 24 K. 24 kA1 23 IR, 2 9lih 4.3%. 4.3%A
4.1%. XK WIDYLL AL S5 32 Ja 22 5 PR AR X =P S 208 sfems, (HEA TS BhfE M . s
I EAASCIRAIER AL, W] DASRBUAN R SOOI, AR AT ANIETR . R AE S B, %
MR VR B SRR MR, X SCORSRENES SRR AR AT 7 o0, AR DU O L S 55 405
P SRS (1 =

M 2 ATLVE W, DUALBOMRIERE . @i, 2. B, B, TR, 5SSO RmE LR m A 2
AT, MU SIS E . AR NI M R B 275 UM 156 U0, i LD 48.8%
1 27.7%.

Table 2. The features of scaffolding strategy types used by four teachers in common class

2. BNRMZBUNER AR AN R

S

HH i) 5t Al sl SES K=t TH TE 5
e 120 48 46 15 13 15 18
(68.2%) (46.2%) (32.9%) (20.8%) (56.5%) (62.5%) (75%)
- 33 32 65 14 3 3 6
HE (18.8%) (30.8%) (46.4%) (19.4%) (13%) (12.5%) (25%)
TN 23 24 29 43 7 6 0
it e B (13.1%) (23.1%) (20.7%) (30.4%) (30.4%) (25%) (0%)
ot 176 104 140 72 23 24 24
- (100%) (100%) (100%) (100%) (100%) (100%) (100%)

P2 BRI, VUL BOM B4R 1] | 28 I SRS I 55 T B G S 5 M = A EEE . Bk,
MHZE L, 4202 58 T 120 Yk, 46 VA1 A8 Vil j. 5] 11 e i S R skems . DA ) R e S 2
R, AERT 120 IR, LB 68.2%. [ BRSO AEAMNAE A2 IR T AR ZiRe ), i B & 5% EE
A O R ) 2 AR B ), SR SR B T SRS, e R LR TSR SRR S S
Wl HIR, MIBFHMBERE, MR 2800 R i) SO SRmE 73 AT 1 33 IR, 65 XF1 32 k. 4 i
FUTAE L %, Hilmik 46.4%. X WEE], HlFRIKEIES A =HB: 1) fE5BiR/Es:
g R SRS S BARE S . 2) B Al T, NS ERE S A 2. 3) WESCH
FHEL— e 7, H B W A B A IR B N AE SR . =, WEEEAE R MES, R,
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HEAF) R U b S SR SRS (5 LR 43 301 23 k. 29 URAN 24 Ik, RO RIS . SR, 194
HUMAE SRR )5 805 R EiE SATRRANE ST XSO T 2R S5 TR AE S M =51 1) 85
% 2) WESOES 3) 45T

WIRSCBAE N R DT TIAE ] 1 15 Ok, RIS 5 mAE A 1 14 K, EEAE ST i 1 43 k. #0h
FESEERE 2 5 IR B ERA = H . 5% 40— WE B BT 220 RS0 — NS I k.
HR, EEES PR, A DRSNS E R T R RR . =, Roait AR Tt
MIEEHL, XA BT A E S L5 425 A —ANE I 454 o

B TR SRR B IRBUI 00 23 RG24 1K 24 . Bk, 4 SrB0mA i 1 IZ te s 405
WSRO, EAEA PRI TR A, A AT B0 S 2R SR /T A By o 7585 S 2 SR A5 17 12 AN B3 075 T iz
RMERREA . AT SRS T2 252 A B ANE 5 A RS, B RT DA B 22 AR A SR T R i gt
ANRE, JRERRE T 5 5 RE.

LREPTE, FEIE A SR IR A 102 PSR SR A F A R B AR H . FUMAESEE
S5 IRT NAZA ROR IS F S, IR s H B Se et

4.2. iRRFRENE

MRYE 2 3 M on, FUmE R, dil, sl ISR, B, TDH . I ERSE S Rng, WA, 18
B A T P e 1A I GE R S S KOT . Horh, SOOI AE A A R 23 B A F 50.2%

Table 3. The features of scaffolding strategy types used by four teachers in demonstration class

= 3. REURBUMN(EF AR R AR =

S

] v 25 eI 2445 E% K= TH 518
. 124 102 33 38 26 28 21
(59%) (62.6%) (26.8%) (39.2%) (54.2%) (48.3%) (50%)
o 45 35 47 23 13 12 15
nH (21.4%) (21.5%) (38.2%) (23.7%) (27.1%) (20.7%) (35.7%)
(e 41 26 43 36 9 18 6
ik (19.5%) (16%) (35%) (37.1%) (18.8%) (31%) (14.3%)
4 210 163 123 97 48 58 42
- (100%) (100%) (100%) (100%) (100%) (100%) (100%)

HAEIERY, 1S ORISR BB JE 8e 5 IR B ELE R =M. B, BORETTNE 24w B
BRK ), & S, WE S, SRR SR ES. B, ErAERA ERER
SCHENCAIEVE BB OL S, A F BSOS . 38 =, & AT AR RAE B~ AR BRI AR A0S 45 44 B A8

(RIS, A TS B3R S5 B S AR SR e 7030 9 163 VRN 123 IR R T ARG, EEA P
NHE: 1) HEEABMRSCN AR, FUNS 0 — L@ 2) FBA A dEmh G S, EiRAh i
JREES . AL, HOMEE EOTEE R B SRR, FERIENFERBARKIESH 7. eF=
ANHI: 1) IR TGS . 2) R SR OAIC A IS . 3) 455X R bR v
e,

A 3 HHT LR Y, HOMLE S 3525 25 S0l BRSO R BOA 21 97 IR, o B SO AR sk
KL 13.1%, WL IEIRAE DG 5 85 P R R A UV B, BeAh, UM A A PR S 2N T A B
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NEM. T, BB IR R GRS AN, MESIESMWESR. R, BB
B G R AR R ST 2R

B TH. 5= A S REnE R a0 i) 48 TR, 58 IF1 42 I, 43l ok S AR XS
SR REL (1) 6.5%. 7.8%F1 5.7%, W] WIEIFRAIE L FLE h U NEE., B, BINENS EFZRHA
BIA SR sens, FBL AR B0 SR BB, THSCHEK Z TN AR, 51324 3RE
WAHIR. B=, BAESESCRENS, BORSA DRI, PO 8 a5 805 #0% .

4.3. FHEXKSGH

N T RFUA T RIS X 2 ARSI G R A R T8 5 RIEMAM I BARCR, EHILERT 6 Fifcit
0. X 6 RCFEREYFE A B C, MATDRAR T & . RIEF AL, = A A A e AR
A2 BT SR S AR RGN T 4% 4.

Table 4. The score of three students in English continuation writing
F 4 ZUFENRBEEESHES

A AR
24 A 15 18
245 B 8 16.5
24 C 7 14

431 BEIREAET LB

MRAEIEE R S G R N, ESENEITH, FEFLE2AEEGHENEREREN:E . 2H
VTR N A SRR —2, B BRI, FERRERRE. FEEERRHENAREGHEE.
R IE AR NG AT ARG Y o I 22 A SOR AR AR 1 0 4, WTRAE H, K#eE
SCOREME ] TR R S 5 e, A AR s A AR B AR A A R R A A

Tk 1k B C IS IRTAE S, A A 32 S () R Bt BT T S RSN, SRR AR f
SRNAERRZFEIE, AL PREARRMS. 1k 2 £5%4 CHIRMIESS, REX ANt AT 454k,
BAEAN R E G T

Tk 1

Frank asked my mother, “What we are going to do about the letters this Christmas?”...

i
)|

After delivering all the letters, | stopped to buy some chocolate cookies, which were delicious as old.

ik 2

Soon after the leader dived into the pool, Tara did too. ... Her face turning red, she did one frog kick and
drew her arms under the water for the freestyle, feeling like sitting on pins and noodles.

432 HEXREBSRELHBYM

GAERIE EEHE A BRE T IUETVERIE 1% . 5 5 2 1 PO AR AR IR S5 A
FER S R/NGEETT B . A6 AR 4R R ARG TE SR E M IR 5 o KB SO N T 1305
SEHE, AT A R AR TE R R RS

WP 3k A B IR HIMESC, S AR o A7 A8 0 2 B ) RS R R ARV A A — B DL K [ FA T
M. ik 4 524 B IOHPRIESC, Hh 2l B E 2. wHh, IE5RIEEMFEE 2R, FEILE
B AR TS TR BlHAVERE.
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ik 3

Frank asked my mother, “What we are going to do about the letters this Christmas?” Both mom and | was
lost in thought, feeling at a loss what to do. My mom reminded of father’s kindness, tears of sadness rolling down
her cheeks...

ik 4

Soon after the leader dived into the pool, Tara did too. ... Having known the freestyle order and practiced it
day and night, Tara managed her all might to do well every movement, guilt shifted into motivation, leading the
second rank in the pod...

433 HEFEIRELGHLHFYM

LR SE S VP AR AE I 5 A K2 BR SUI R O B BUREA BRI, A FEER .
WESRIERIR G E1E. A TR SIESESCRI AT, AR A FRIBRIEE S . tsh, il
X AR SR SR G SO AT, RIS AR R R B e R B A A P AT B kg

Tk 5B H A A RIAIEIESC, WA BRI — BONEE B — B, BB E —f1E
A B EE — ATHT AT ANGT - 912 6 3% H S K, IR SCR ARG M BE 1 58— BOM 38 B2 Tal R &R o
BeAN, A2 IE) ) SR B AT

ik 5

Frank asked my mother, “What we are going to do about the letters this Christmas?” Sadness gradually swept
over my body, I couldn’t utter any word. Hearing my explanation, they were all shocked and sad.

I remembered Dad was busy delivering piles of letters before Christmas each year. During the communica-
tion with letter’s owners, | found...

ik 6

Soon after the leader dived into the pool, Tara did too. ...Fortunately, it was after a little time the leader
reached the final line that Tara arrived soon.

Tara looked at her teammates, who were celebrating their second-place finish. All her teammates were
equipped with board smiles and twinkled eyes. The moment Tara...

ZELEPTIR, AT BT A SRR AR S SRR SO . O SRR SR S WA AR
ARG MNE . BT RISMEMEG R R, 8RR, SRR i F R —
SERREE ESGRR T 2 A PR B AEAE O, BEFR 1A 0 BT DR SCAR IR SR R 38 0 4] ) 1) 23 15

5. ¥ig
5.1. T IREE(E A RBBGFHED T

MIREREERTE, W BT, @R SIAGEPAE R 10, X R = RHA SR SE
WS H ATy R, W RS, BON AT LOR S A AR, B SR S ST, R AR AT
U A3 R E I R ARG o Y SOARAE — e R BT DA B 2 A RO TR 2 rh E i AT, 5 B
TR S EEAIE SHESE, AT R8s SIE. EBGCAENIF U B4 T i B SRS /KT 5 hE
BREIHAR, JFHW G2 RMERES DB C S B Z MR ZEE . £ E€RE L, SRR Blgb
LA EBMERE, RIS BT A R, SRS MRS DA . IR SR T AT
A B ERE 5 4 (0 BB T H2 M@ MRS AT M B, A AR R 3R B S I ) DU R R

B, T, TSSO PR AR D — e R SR8 P35 Bl 2 A s S I v B S5 AR

DOI: 10.12677/ces.2024.129646 476 eSS G=R I


https://doi.org/10.12677/ces.2024.129646

7548

A UAFS B2 A RO HE N R o 1 58 SRS T tAE — e RE S L3 B2 AR B 2 R R, G BOA R
] A B 2 AL YUIRAE M DR A1 48 22 I R R 285 . TR SR AL 32 R R T S B R In ik 2
AERRLSE . MR ARSI BIAL, R R LA 1% TR S R RTR R

52. B

S—, BOMRZHSL “HERBIX ", NSRS EeE R, SRR T IR ATE L KR
KT IR RS ATNE R S KT, A ROE RIEX, DMEA R AE B R B2 A R
JRFBTE R BT EFEIRG S A, BUTEMR ARV 102 S SR TR, 1R R R X
PISTE R IR B AR SO, WA R AR S S e 7. Lo, S A xS B P 1 B A 12,
FO A2 ) ) Rk 2 L S e T B S A T RS T R I Y 2

$, POT BRSNS . A A B, S R 0k, HOTRI% A RIELFE §%
R, QSN LRl 2 VR 5 5 B eh . S0 S 40 6 P — R AR 0 7 OS2 () EL Sy, IR 4
e e 2 IRV ELZ)y . ZO AT AR A2 A R S 1) S 2, LA 2 1 8 — AHRIT 0 FEE 1R AT 55
1R, LA TS AMRNE, B RIEEERE ST MRS, Jesh, BOMET 40N
TEER N SRR, WBEEEE S R, TOEWH RS, WX EE), R
BB kOt A B TR L5 ) S 484 22, RS BR AL MR B 2R IR SR 5 K7, 3T R R B A 7
FHT8 S T B

$2, BOTERACECEEN 3. SO 478 D6 S5 805 20 iz F AR [ 255 ) 5 20k 2 g 2%
VR, AEURT B0, S A A B SR . O T DL E A AP )
B RS R R, SEBEMILS TN A CRIFSE NS E &, L EMT HWP R,
HOT %4 L VR, TR S A0 % 2 R (B S 45 ) FE
6. &5

AHEFCIRVT T e PR 5 S A SRR IS I O . B TUREL, R R, SRR A
Wi BRI Bon. TRMBESSCRME B . AW TTRE s p 9 BOM B 15 /5 4t
G TT I AR, 5 B Ry e 0T S M P S A S, S 1 2R A A A EE AR e S AR SR S AR RE
TS 15 55 22 A AR 3R TR o AT A SR T2 — PT 2 R DU AL 515 2 T B S RN Exs 5,
AV R BT € RRE, WORFEAVI R ) B 2 I s R R A i
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