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Abstract
In recent years, the phenomenon of school bullying has been rampant in China, with its concealed
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and diverse forms posing severe challenges to the physical and mental health of students. There-
fore, it is urgent to thoroughly analyze the underlying mechanisms of bullying and take targeted
governance measures. This study constructs a multi-dimensional analysis framework based on
the interaction of students’ social intelligence and self-concept by analyzing the role of these fac-
tors in school bullying. The analysis based on this framework reveals that high levels of social in-
telligence and a positive self-concept are important psychological defenses against bullying. By
enhancing students’ social intelligence and self-concept, their psychological resilience can be ef-
fectively strengthened, thereby reducing the occurrence of bullying incidents. Furthermore, fami-
lies, schools, and communities should work closely together to optimize external support envi-
ronments, creating a safe and warm growth space for students. Ensuring the consistency and co-
ordination of intervention measures across various parties is crucial for achieving comprehensive
governance of school bullying and safeguarding the healthy development of students.
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1. 51§

WA R LA, AF NZE s A i e 1) B B, R SR B AR AR I 5 | I2 R [ 56 e Ol 255,
2020), i T GWRE. FIBMEE. HEGE DR 52 RO NG ESE, 20115 MR, 2017;
B, 2R, 2018), AMURZIFEWE AR OB RORS SRR, ExARAES RGN E
DA A 2 IR AR A TS FE RS o 2471, 22 R S Ut R AT NI 2 FE A AT T VER 2 2R (5K 0T
2004; ZHEEAE, 2020), FEERWT T HA S 2 EREA R R (RS, 2021), B SRS 109G (4
WA, 20225 JANTRSSE, 2022) FASE BRI RRECIR AR, & s, 2021) BA R FAE R R3S (Brown
& Taylor, 2008). SLxf SEMET5 T, CA 0TI EE T 9 Ak BUMEE I AR THA A 5 FTEE 1 (FW, 2008). 58
LFAE IR R UUINKAR Y S, B I SnE AT N B AR AL UK, A, 2017). SR, R
XM AN S R R O B, (H A A NS T AR 2 O BRI AR A P R O AR,
Ko H 5 AN A AL PR R SRR HE G . OB A B, AR 0% 2 2 B iR 2 IR R AZ 41
BN, AR 5 B IR K A O B R D 4R, AR S B OCE
1t (Kaukiainen et al., 2002)o #2284 77, MENAMERAEAEAE B8 o e BLH I BR AR & B 5 52 A\ 1 e
FoR KT L B 5 AR A RN B DG RS Ty B Sk ka2 47 N IR e 71 (Goleman, 2006). i H Mk
& AERMEX B S G MHESRE I WA S PR, IFE 2 A T R SRR G ERIME . AME
KT B B %o S 348 % v & 4 36 O A FH (Harter, 2012)0 N T A TEIMTR IR LR, 76500 LR B~ 0
PR R MR b, @S TR IR 1 2 g ITAESL, IR AR AN AR (R BE . 2R 41X A5 HAh
MER R RS EE . T RS Z MBS L HAER . X L BEAMUE R TR E R E IR
M, OB — RIS BEEME S T TRNS, LSO ERE B . #E TEE REK
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i R AR A B T IR SR

DOI: 10.12677/ap.2024.148610 783 PR


https://doi.org/10.12677/ap.2024.148610
http://creativecommons.org/licenses/by/4.0/

oo

585,

KA

2. HEFHE5ERBRERERZPOER D
2.1. HRARE

#E2x % J1(Social Intelligence) e fa A B AR A BAL 22 0 R INAE /1, WFEEMAB AR, ZE. 3l
MATAMEEST, VLRAER 2 B A SO BRI R R 0 BRI RE JT . +E2 % 1t 2 AN 4E BE ) U (Boyatzis et al.,
2015), AFEHE2IA % (Social Cognition). 1% %% % 7J(Emotional Intelligence). A FR% 4+ 15 (Interpersonal
Skills). [H3#.Cr(Empathy). #:£> &R (Social Awareness)Fl:4x1E I AE 1(Social Adaptability)%s, #5114
g, WHIRIAT N7 TH I RE . 1 B M (Self-Concept) & T8N B & HIAKIAILEANY, xS B, KF
JR. BT TEEAAT NI ERAE . B IRES 2 A 4EREM i(Marsh & Shavelson, 1985), G4 HIRINKN
(Self-Knowledge). HIRE % (Self-Image). H %i(Self-Esteem). H LG8 (Self-Efficacy). FEAH H K (Ideal
Self) FIEL 5 H F(Real Self)55 . 7 TR A1 AL el 300k AR EAT 5, 2R T I s K PS8 s
RN ) ERME SR R T HUAEER AT 9 B g R T PR B ) L B 28

2.2. {ERSHR

7, ARSE RO R B S BRE IR EE R SR, R ERZIA S A RS B B4R
&, MESHEREE . ERARRRPZOER. BIDFERGESR S5EE, HERENFZENE
RIS R B S R BRI AT O, B BRI G 45 e sl 51 R AR S5 v SR KUK . TN L LY

s AL R A AR KOs TSR AR R A R R, ATTRERE AT R B BT, TR, X
RERUR A N, (et w005 B S AN, okl 22 e e srik et Ji . Bhhh, XMEEAE S

Py

B R REERZI G, (AR RE IR DR N 2, B AR AT N, IF B8k # 32
HIRBY SEGE, JEREEA B NRE . B IIRE SR

I, AR B BBV LB R R AT N RS R, HE BRI B e
BIRRE R R EENED, BT I0RIFLEY m RN PR R R RS . XA A A R i 4
AV, R AR SRR A B R A B B L& 1 22 A O AL 45 e R
TR 20 PR Sy R AR A el R 3@ IR AT NI B KR S TR, AT TSI B, AR S
SRR RV Z 0, RN B 2 4 AT PP A BT Dk e TG R BRI, 3K S FR I HY B Bl Hh )
A, BT ORED), RATE B SR SO [ A AT AR S AN B fa L, RIS A S
PEge g, BAEEE T A N S OHEIIEIRET . JUONKREIE, BN B RS R R TN A
H5B1E, AT S A RE (R . B, A RGREOE G S INPL, b
ATCASE AR < SR R ER o A RS A3 v BBk, DS AR AT e B I SE R BB il . PRI, 2274
PR RGF A28 0 SRR B BB SAR e . AR, A T AN T TR el g i A AN T A R
TR, BT R SRR AR el 2 4 A e 55 RIS A R Y 1 [ 26

LR ERTE, XA AN B BB EATIRABIL, R IR 3 ST RO B BT R st 2
I8 NRE A RO&AR,  BET S S AR A ) BUE I S . X AR B TR A BR R
R, PR ST A B AR AR S RRE A AR, I RE AR O PRI AR AL 55 A S8R HIL A O TS o
%, X RIBAH 51 O A AR 5 H IRSEDLIIE G, Oyt 2 RS 5 D TTRRAN AT BR
BRI, B, SRS SRR E RS TR, R R S A S B AR AR AL A R B R A
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TR AR — AR A TR, HERR 5 R R ) 5 % T 2R T U2 T i 2
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HIEmE . MR OER RIS EEE, IXPH A B AR ] TR A2 1, B
LR MEWE AR, RZVEIEE YR EH LS F R A T A S LA R
Bt . N T At HIRAN MR R GE A ), ST — AN S AR TR, RO A S B
IR, BN EERROSA, T/, 2023) (KBRS R0 X SCRpR R ) 5 A A
ZE 7t (Sabramani et al., 2021) (WM AVERSRHE . #Lox 2000, 15188 S LA 055 9 N F) 46 1) 2% S s . X e ]
RMERZEAEM, MR TRERRIR K KIESHEAENZuE 5, RN OB EAT AL B
A AR D9 i JEE I SRy BT 22 e dR it 1 R R R

3.1. 2 ENEERBSHANKRERZFR A EIT AN

A S B RS SA R, IR T — O S0 RS (Sutton et al., 1999a, 1999b), 1X
IR R R 1 U R AL A PR R, 30 I BT AR P T B SR B AR AR S B R A2
HAT N G B & 24 1 OF L], AU e EE . XA AT B SR DR B FRANME RO A k. AL
2R, A S RARMSREE, HEZBRE0T N E 2 HE T RO A %K S H
UK, XMIGEIMOER I 555 M BE 5k, DSRBEENHREE. 577, mtta® e
B MR MR #, HAT IBIE /R T A H TG 5 O R AT ARATTRFH = 104128 e A ik
s THE, WEEE G EMACRTRAN ORI B S AR, X EOEAARIL T 3 BIAF R 5 R 5 X7
INAT I FE AR R (Georgiou & Stavrinides, 2008). Mi{EAESH (H B M-S @tk &, MR E —Fh
HHRAGES ARG, MATEAS NS N E R, CLE 3R O BT O] T ks 1
FEE Y, [FIRT AR R T HALAZ B A R S R ELO 2 (Gini et al., 2011).

FEEE 1S B R 0 22 R [FURE B3 b s e g R R SR SO R . Mt e EEA
WMk ¥, Refgic L Mgt 05 BIINET, AR IR T N IEF KA, M1
B SR KH OB S BRKE R . M, RS T 5% B BRMES 52 5 25 0 R B = 806} 5 5
HEA R, KT 32 FRE, FO B 0T 5e R It 32 1) ™ #4513 (Sutton et al., 1999a). 71—
M, Mt efEE RS sk, WO E S IR . AT B Re N 205 A7
15, HEFEGZ G155 B MG B R A, X Fhbk 2 1 N6 S v REAE — @ FR B RS T IR AT A IR
AR AL 2 8 A0 B FRME & s R e 3, T T f DRl ok AR 15 Bl i g At N s T m ) ek 2R 5 % A
(Twenge & Campbell, 2003), Hik &) H BN F5 55l N A2 1 ZAR,  (E 1A ATTTE ks F4F b e LR
FG BRI

52 W 3 FE AR Fel 3 v A v 0y i 36 25 0 BB A (. (Pozzoli & Gini, 2013). itk &8 11 5 H RS
155 W, Beis BB B AT R A 5055, JF 55 THE 5 M th 52 F 38 S 1S3 5 3 B (Hawkins
et al., 2001). AATTHAT AHASUEIL 7 A N ST [RIFR O IR RS, B0 [ 458 1) 1 1) 5038 7= A 7 AR AR
S AHEGZ TR, AR ) AR BN 00 55 W U AT B DR G ) IR B R PR T e Ry BR Bk, IX S
FETE K TR R AL . 55— 070, X T w8 E AR SRR ST 5, AR TE T
BRI PO LR B T BB R 1 B e it . AT R B A O A G REE 2 AR R, X
T J& Oy FRAE A 1 e e B 7 S5 LM AR B TP ML 2 7 5 v E FRAE & 1 55 00 3 0 ] g LA —Fh
AL LA B R R AT v, LR = (R HRO 5 A W ) (0 R A B T HoAb 2 A Jn i) Jey PR A
SO 7] ST A 1 fE R R SR R B T VS AE BB

gr BRTR, Ha 1S B ISR IR I R T s B Z4EREE . AT UL H AR H TR
B ZHE REWE AT ARG QB IRE, B BN TR IR G E R R OB S
taahds. Bk, TERRI R A 6 ] RN, N 78 2 EEAAL 28 0 5 B RS A
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3.2. SMBRESMEERNIZ ERN

B 7 BRI CERR 2R 2 A1, 1 e T R ) MR B K IR R 5 AN N2 i (Thornberg & Knutsen,

2011), VERNARIT AR R 135,

HE

N

Wi S LA S AR SCRFIE M R EEIABEAEAE REAS 1T 7

B uith. BT WE: MR, FKEEH s E S5 BCCRRB =, WATBe oA Iz AT A
HIRIR, ARMEAMRLE K 584 R FRA UM EM RS . R, EHER, RENERSHCHRE
YL (Divecha & Brackett, 2020; Espelage et al., 2018)8E18 i F FEAAMA R [F 30 5 R MR RE 77, A
A AR R T O IE TR 1, maER@E 2 5582 FHE .

AVERET 5 ME W (Thornberg & Knutsen, 201 D) Z 58 7 AMEAT NIE BRI N TELREN J1. #hshtE.
[F I O S B PRSI PERRAE, AR E T B NS, IRZI W& M s A ) OV 7 e = B[RS
O MABES IR 2R 2 232 35 38 B0 w7, AT He) LB SR B, 1 B PR A 1) s sk A4, UJ T
REA T 48 8 BRE 1 AN R T NIREAT . A, AR A IR SR O E LI U 57 (Shute & Slee
2021), [FIFER RS T BRI 547 ik £ ARG, R AEARATTFE TN AN A I 55 Tk ok, 4Ed I L5 R -

AN R, 4B A (Huitsing & Veenstra, 2012)/F ANMAAT 9 1) 25 ZE 14518 35 2%

» H5Ni 7

[FIFER 2 o AR IR S T RO AR S OB R, e 51 S AMARERE E T 5 T I

QAT IR AN AR AR SR, it & B I M RERS A I I NBRAAE IS, et A

i

SRR s AR SEFBA S Rak i At 52 e v, A ATTT RE BT 52 21 A0 s 0 PR o i e B b ot

P, EBEBCREITANS 5% .
SR SIS SRR R B R

M MAAT AR . XA RN EFEEIN. KK EFFES

JHZEAEME, 8RNSO, s E R E IR S5, SRR
58T, AR RO R E T A R S 51 . eI ZRIRIMAMBSI R4, AMUCE B
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Figure 1. Analytical framework of school bullying based on the interaction of social intelligence and self-concept
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3.3. L BHEERMSXE THRERE S Y 5 HERNAE

I £ 22 AR FE AN A RN AT, BRAS RS S ) RS Ay e T TR O B TR T A el e
ZUTHTHIRESE, LI 1. XY, MRS IS BRSO ER, HEEEAFM
Wy, ENIAGRZIEE TMARINLERIN B, I 2SR TAMNEIR R S MEZE R ZIE], TR T — &5
R . BART S, Ao B R i B AR IR AT 9, BRI BLG, (it
IEFAAZ A, AT EE 2 A ANE R PR e . T L& B G 25 H DB IVE . RO 5 BL
LN AT Bl SR 10, X PR R AR RIFARLAR A, EATRIRREAR T — A AN B (U 5K g
R XSS HAMEAZE R (AR . KA. OEMEROIRGLEE) I RIS B A 2 2 . Xk
HMERIA RS AR B ELAE A BE T BEIN R B S 0 A 2k, AR R B8 BN B A D R AT N B K 7

4. KRR AT TSRS

Rz — R R M U A 2 i L, HARVERAE T ML B A 2B RS Sz e
NARCBHIZ R, BICRIME YL T AN, WIS B ), e A g, 2
PACHNIIA G SR, TR AN ANE . ARGHAT R R SRR TR T 56

4.1. FHHLET: MERRUZES

Tt AR 2 B GO/, 2023) 0 TRBE I e ko B AR T . XA E R B 241
WAt EHEENRR AP AR08 AR RIS, Ak, NoH
KBENHEMARFELE 2T, EEFEERREG DI A O SR, kAR A SR
TR BRI AR A IR 5 75K, WITEIR IR IE R B0 5 R R BE 7. Bedh, TPl i LB
SRR, O ERMMEEE R hRMRET IRE AR T, I TR A A O AS, S RO
BIE.

42. BUHERES: RRAEXT

PG RS E FME S 22 A2 Be s B I RSN LA R Sem, G35 EELT M. Ik, DRI — RS
R AN BRI E B R IEY . XOHEELSE. THeEED), 51 SEARAZRE SIS
5%, WA BERES, BRI RE 5N, W “REmER . “HERRKZE” &,
o RPN H B AR AT IE T, IRA L HBANMMERR, R, WA EE ZERIRINES), WiRE
WA, BARCGMES:, iEFAEEARESUESEIE A RS, WmEss 5505 3 R AGER .

4.3. ALINEPIREE: FTEREHBE

AR B SC 3 SRR TR RS I R AN T ek B — 3R . KE. FRGHEX NEFEE, HLFEAE
EEE AT, B SCEFERRKIE. REFH, FKENINGESEZFREESER, REZTH
HRFERGOEAAL, ENATFRES R FRAM, NMESES KN S55RIEE, B4
TEIHIB IR B IR RIS H B AR, @ H) e ™A R IR 42 5 IR BUR, A g kit N &
HER, IEEeRmARN KGR R A, #HXENRRS SRR KPS TERR, FIHE S
HR IR SR3OS $R A0 B . RIS L T S5 RS
4.4. HIREEZWA—BM: REHEIRHIFM

TEHEAT 2 4E SR R WO B VA RIS I FE Y, A ER A TS HETE B AR « B IUAT R SR PRl &5 e it
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