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Abstract

By using meta-analysis, on basis of extensively collecting empirical studies on the continuous use
of MOOCs, this study integrated theories related to technology acceptance model (TAM) and ex-
pectation confirmation model (ECM), and included cultural adjustment factors to construct a
comprehensive research model, so as to explore the influencing factors of the continuance inten-
tion to use MOOCs. The research results show that, firstly, perceived usefulness, perceived ease of
use, attitude towards using MOOCs, satisfaction, intrinsic motivation and social influence all di-
rectly and positively affect the intention to continue using MOOCs, of which satisfaction has the
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greatest impact; secondly, expectation confirmation can indirectly have a positive impact on the
continuance intention to use MOOCs through satisfaction and perceived usefulness respectively,
and both perceived usefulness and perceived ease of use can have a positive impact on the conti-
nuance intention to use MOOCs through attitudes, thirdly, perceived usefulness and attitude to-
wards using MOOCs have a greater impact on the continuance intention to use MOOCs in the indi-
vidualistic culture when compared with collectivist culture.
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Figure 1. Research model
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Table 1. Correlation analysis

=1 XM
K R % 95%E (5 X 1]
TERR HHR R Fisher's z z p SCRHB
TR EIR
PEOU-PU 0.4880 0.5335 0.3482 0.6066 6.15 <0.0001 =
PEOU-ATT 0.4189 0.4464 0.2485 0.5642 4.54 <0.0001 &=
PEOU-CI 0.2950 0.3041 0.1756 0.4060 4.70 <0.0001 =
PU-ATT 0.3829 0.4035 0.0911 0.6142 2.53 0.0113 2
PU-CI 0.3924 0.4147 0.3145 0.4651 9.11 <0.0001 =
PU-SA 0.4606 0.4981 0.3644 0.5471 8.41 <0.0001 =
ATT-CI 0.5244 0.5824 0.3900 0.6370 6.69 <0.0001 =
CF-SA 0.5035 0.5540 0.3862 0.6048 7.40 <0.0001 =
CF-PU 0.4599 0.4972 0.2908 0.6011 4.93 <0.0001 &
SA-CI 0.5988 0.6913 0.4908 0.6888 8.78 <0.0001 &
IM-CI 0.4751 0.5167 0.3603 0.5758 7.26 <0.0001 =
SI-Cl 0.2434 0.2484 0.1886 0.2967 8.47 <0.0001 =
Table 2. Subgroup analysis of moderating variables
=2 FHTENLESH
MR ZH .
BERFR VKA p
kX MAEX
PU-CI 0.3710 0.8010 43.05 <0.0001
ATT-CI 0.5014 0.7400 15.20 <0.0001
SA-CI 0.6005 0.5400 0.71 0.4006
IM-CI 0.4739 0.4800 0.01 0.9427
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HE), WA 7730, s 255 5] 3 (1 25 5] BN [ 322 ST 1) E WL RE Bl 1
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WA HIFIRT, FFEMNEEMA, HE MOOCs BN ALY, ¥ ] # R AL H % el 2 F0m)
SRS, $ETH MOOCs 24 ) 3 ()3 = o

=, Akt MOOCs RRELH H & IEA WM, it MOOCs “F & uf LAE Bhat 22 ik, s
A E AL, REFEIME, iEEZ % )E G2 T/ MOOCs, A MOOCs %> 77 Ui Fi . AEXT
TN SO0, TEANE ST, SO 22 57 5 AR 715 I A A 26 B x4 5 i SR s
XA B FAN N T SO A ) T S A BB R SR N R . BT 6 A B N % R S AR A
S, AN SCCESE, 75258 nyEE MOOCs MRAE P 25 4 i P AR Jof B 4
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