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ME5S; 4) MOOCSRAIT AEHIFTMOOCS RMIT AR EERELM; 5) XHERENATER, /EH
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Abstract

MOOCs learning has great advantages. With the global development of MOOCs, many researches
focus on the adoption of MOOCs, but limited by research theories and research samples, these stu-
dies may have inconsistent research results, so it is necessary to integrate these researches by
meta-analysis. However, there is still a lack of meta-analysis research in the field of MOOCs. Based
on the extensive collection of empirical studies on the adoption of MOOCs, this paper selects 43 li-

XEFIF: RUK, FEFEF. MOOCs RVT AR EMITHNTD]. ASR2ERTE, 2022, 11(12): 5159-5168.
DOI: 10.12677/ass.2022.1112703


http://www.hanspub.org/journal/ass
https://doi.org/10.12677/ass.2022.1112703
https://doi.org/10.12677/ass.2022.1112703
http://www.hanspub.org

RUK, BT

teratures, and uses a meta-analysis to explore the influencing factors of MOOCs adoption beha-
vioral intentions, as well as the moderating effects of cultural differences. The results show that:
1) MOOCs use attitude has a strong positive effect on MOOCs adopting behavioral intention; 2)
MOOCs perceived usefulness and the intrinsic motivation have a moderately strong influence on
MOOCs adopting behavioral intention; 3) The perceived ease of use of MOOCs and the subjective
norm have a weak influence on MOOCs adoption behavior intention; 4) MOOCs perceived behavior
control has no significant effect on MOOCs adoption behavior intention; 5) Cultural background as
a moderating factor, influences MOOCs perceived ease of use on MOOCs adoption behavior inten-
tion. This research provides theoretical guidance for constructing a comprehensive framework for
MOOCs adoption research.
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1. 518

KIRAAE L TT TBGRFE (Massive Open Online Courses, MOOCS){E N —FhZi & 618, BoA LU R PU S
[1]o B, 2T RIS K, R B AR E 5 2% 2] 5 #0A Hefl 2] MOOCs I RE, IX EWRA A ER M)
5 )3 ] DL EIPE D SR E A AS B Fe i 3 A A0 PR AR 5 08 BER . IR, MOOCs % > 2 . 2 11,
R0 T2 20 3, JRHRR T 208 WA BRI KR B K 1% 21 # ki, {1/ MOOCs 2% 2] B BUAR &L
fi. =, MOOCs J2: ] FHIRILMERE L IREE, LUK R I# 1Y I %K. &5, MOOCs [ J ]
PURNAS RIS B R B2 A SRt m B 1 S Bkt (REEE A FrIseil.

IR MOOCs [l it 75 58 77 26 v AN URAE 56 BRI 10 0] /L, {HL 58 1 AN 8272 P4l MOOCSs [ ) (bR #E [ 2]
KA 3] 4% 2 5 MOOCs R A& AHIF, Biltn, MOOCs 2433 il gt T IF 450, sl lad R FE i 5
SERIHUREURIR . th4h, RIZEF MK EHE XY )& 25 MOOCs H Kt %A AF([3]. Kk, ¥
A T f# MOOCs R IEszm R 2=, A/ THEETE 2 H - I MOOCs 2% 2] 152 3

Ba%& MOOCs K&, %1% MOOCs N F [ SEFW FUB TG 2, (Hi THF T 5t FEAREFIREARE
TER) 2 Tl Re 2 SR 45 A —BUH B Z A 80 G, Bk, T5 2R F e W 7 V25 B VRN AT 72 45 3R [4]
KLLEAIA MOOCs RN H 2 I SCUE W T, A HAR RGN (TAM) iF K47 v B8 (TPB) Fl
MOOCs %] & WAESIHL, [FIR 5 EE] MOOCs 2% 2] #k | 428k, A ZERIENRTHRE, RHATGH
#18 MOOCs RN 5T FR it — A~ R G4 1 ) BB HESE
2. MBHRIER

H R MOOCs SRAAsMa K 2 T 7T, E X —F 552 2] 3 1) MOOCs KA1 H, —FE B
WA BERE ST K40 MOOCs FIZIHLIE 2R, 53— MR- & A1 BERE 5T 7 K40 MOOCs I ARFEZ R 3
BEARIUE W7 MOOCSs KA1 A BRI AT 1 AR RN T, (H22 2] F @ s REARKER, SUhZER 6
SHARFIF MOOCs SR4817 M[5] [6], FHULHFFALEIC A —EE, LIS MOOCSs #EiS FI S = L5 i (1)
&5 Ak, T MOOCs 31 # 55 ) 2 [AIAC HAE R, TR EL5E25 18 MOOCs 2% 2 & N TESIHL.
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KA TG HT S MOOCs RANT N BRI 2, WA FEMIX AT /G, A BTt
MOOCs KN ST (1 ff A 5, (HIAA MOOCs K4h 1)yt 7 Ht v K k[ 7] [8] [9]. BRIk, A b ZEXF MOOCs
KT B E R R Z AT 0 b, TEAHDCSTUERF FE A b, Sl M R G e B SO A, DA3R
W B Btk 7 RIS

3. IRBEMESHRML
3.1 REE

MEEARIEZ ML, BARIEZ IR (TAM)UCHIER A FTE(PU). &A1 5 H P (PEOU)FIZS B (ATT) =%
ZEHAEM, Wiz T AR E(BI) [10] [11]: MitRIATAME, THRIAT NER(TPB) N AT J i El(BI) H &
AT REHI(PBC). FMFIE(SN)FIZAFEATT) =& LA YuE[12]; £T TAM SRS HME, =z W
TESIHLI B [13], AW B RAEEIR(SE)FUBEN Pl (PEY). Klt, A Z5E TAM Fil TPB 1E N
J& MOOCs RANFIFE I Feftt, 39N &2 > & WIESIHLIN B B pe B te, hah, HER Y 5
SO ) 3 R ANAT AR 253l AN SCAGIRI R AE N MOOCSs RN A48 &, #% MOOCs K44
ITRAEEIBE AR, i 1 FR.

TPBEit
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Figure 1. Research mode of MOOCs adoption behavior intention
1. MOOCs RARMIT AR ERRE

32. MREE

3.2.1. TAM i HXRi%

P FH S FE (AT T) s (04T v B (BI) /& iy &5 R R G s R i e B[N 3R, i BRI I 1k (PU) A
JEKN 5 F I (PEOU) AR A (8 FA AS FE[14]. v, K05 FMERAEMEMGEEH My EEE RS, A%
B NFAME IO et A R HERAE MM E M E E RS, TAESROT LSRR T
MOFEEE: f A (ATT) R 8 MAXTRE e AT AR BT BV, RUERIT N EREAME, BATREREAT
NEIER, AT NG R SR T
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KABAREZ B AL I B MR, BEFRIL, BN 5 I 2 2) B Al AR S ) R G
B YA AR, 8RN B B RUBG A M B 2 S RS AT ORI, A E NS
FAZS BN AT N & B B FHE R [15] [16]. 76 MOOCs 1584, MOOCs BN Fl 2 24 > H S
MOOCs % ] Refig i i S G R s MOOCs &A1 5y F AR ILAE MOOCs 55 T 1], LI iy LA & it
M E RS, BN S A RS LS #H % MOOCS 2 3] B &2 24 M KK FEAK[17], MOOCs 1 F 5 &
X MOOCs *# I 47 A B [10]. ik, ARSCHRH BL R R

H1: MOOCs J&414 Fi %t MOOCs 1 F 25 B 45 1E [ fE il

H2: MOOCs &4 F X MOOCs K417 A KA 1E [ 540

H3: MOOCs /&% 5 HPEXT MOOCs B4 45 1E [H] 5 .

H4: MOOCs /&40 5 FiI %t MOOCs 1 Fl 25 B 45 1E [ F2 il

H5: MOOCs &40 5 Fl X MOOCs SKgNAT A KA 1E [ 5400

H6: MOOCs {# FI & FE % MOOCs K444T A i A 1E [ 54 o

3.2.2. TPB LA RIE

AT PRI (PBC) & FEMATI, REL—AMREEAT I BT s sz 2 0] DLES B FE S, At 25
(22 55 R TR BELAS s S LRI (SN A2 48 AMATE & 15 SEf— ANREE AT A IS v, BTN 2 1R 58 K 7,
ST A N B AR AL 2 RIS N ARAT R SR R R 18]

YA TG RS, i S 0 PSR D, XL B AT O R A R . 7R
MOOCs &85, SEUERF AL IR, 2% 2135 % MOOCs 17 BE BRI AT o2 il %o FL A3 FH = A B 2 5 [10],
BeAh, AT R RS2 B E MG B [19]. Rk, ACSCHR I PR & .

H7: MOOCs J&4147 Nz % MOOCs FKgNAT N K A 1E A (I 520

H8: MOOCs M ITEXT MOOCs FK441T Jy & K B A 1E M) 540 .

3.2.3. RTESHHIAEX R

SN NAT 2 BRI EIHLA] 73 A AMESIHLM A ZESIFL[20], AMESIHLZ RN AT N Z RSN EUR), 51
un, B TAESTRCRIRI (1 SESUSCR = A= B A TESDHLINMN B TN NFEIEAT i R vh g2 2 i i 24
M4 BIEhHL. 78 TAM BEL R, B 5 I (PEOU) ARG I (PU) I E A FH A3 B i i 3045 1) 2t
Rk, AIARBUNTTER R BAETE. 5T LT DR SRR, B TANRSINL. SItER, (ERE EEAR
P B AR BT IERSZ 1) R AGREFI I G 2 & T P AESINL R, £E5%F TAM ARBSE = Y 7EBIALE S & [21],
AT N FESIALIR E 3R (SE) FHB I Bt (PED), B AXTHIfiRFE MOOCs RN

H FRAAE (SE) & MAKEE I B 58 1 58 B F: — AT sk B 5 — sUt M5 SR SR, RERXTH S
JIRIFIWT, 2R MR IAT A RIIAETIE RS, BN T 52 R B ARAT H IS R IR FFRE R . TEZR 2%
SIAHGIR TR, HIRAARIR S B ) H S 5B EE T, & RGKPNIIRFAF[22]H 1,
ARSCHEH LA R .

H9: MOOCs 22 >] H &L BEXT MOOCs K41 N & A IE A .

JRENRNE(PEY) 2R — MR E RGAVREN 2 A NIRRT, WRFUR T, B 1o o T DA s - xd
TELR A SRR AN R [23]. R, AT I R % .

H10: MOOCs 2 >] BNttt MOOCs K411 A& A IE WMl 50

324, XUERHEXRE

FEAFSAETE 5T ) MOOCs 4 2 3 A F AN A K27 2] AR SB4ED5 20 BLR AR B BRI e [24]
BRAN, AT N FUIE i 78 02 AL S SR BRI
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SCARZETY AT DL 43 A N SOCHANGEAR F SOet, EAN N ESOCCi, & FhiE U aE I U Sk
MUHIER SRR T R A NIRR (b IV (S 220, AL 2, 7R SOk, IEaURIEEIE 1 S0
MU SEAE N 5 N TR AH B ) B B [25]

SHIEWFUR B, % 2138 MRS AT A Z R I [26], AR SO Sont 2 2138 AR 5 24T
NAREW27]. NN SRR AR NGO REL28], 7EAN NS, AT & Fik
WEFRAER: MRS F SO, A2 ot 2 [ B3 52 284K 3 XOU AR 5] 5. AESCHE
24313, MOOCs R4T NEERRAFER, ik, A3CK MOOCs 231 # by E N &, 2
AR

H11: MOOCs % >)# [0 S5 MOOCs K447 M = B H sz (R 2= B AT /EF .

4. WEUEIT
4.1. BRBESHNIFE

AHFFAEA “MOOC” . “MOOCs” . “Massive Open Online Courses” 5 “K48” . “43%7 . “5
W7 . “accept” . “acceptance” . “adopt” . “adoption” . “influence” . “affect” [¥jIcHEIALA,
81 Google %2R . CNKI 1 Web of Science ##2 &5k, dh: WP, VOB, HA0R S
AR X RBIFI A S % SCREAT IR, DI OR S 2 RF& LA R FadE. FrifE 1. 55T MOOCs K44 i
Ft, I HBFFN GAE MOOCs F Fs bl 2: ST M5 R A IS 7 ArdE 30 AL AR SO FER AL o 58
AR R FRE 4. FEA ROAT LA 48 S 2 SIS N B SO SO T 557t Atk B2 HIAH
(7 2 5 A A [RIAE A EAT AORIT SR M B, DARA ORI 10 S ar . distl, 2 IR SR8 S0 43
i o, WATRE ORI SC A 31 R A 12 F o

4.2. CRRIRESHIN

ERVERT AN SRR 73 A B — M, AW FEHIE 1 SCHR G 6 I AH DGR o 55 5%, A AR & BUE O ST
H S HIRENEARSE; IR, TR SCHRER RIS ER, X MOOCs H A 13Xk seilt 47wt
b AN PERK E K 1) MOOCs H 7 RIAAN N3 S00qk, Kt F3E. /3 AIdE YT MOOCs H
FRIRASER F SCCAR[29]s 5=, B THEFEIMPF AR REANR PSR T E AR a4, AT IRE
WA — B, B SR A E A N S AR R AR & P, il EE R, AR ER
FHIC R EL, BUHAR AT RO OSAE R RO R B AR BJE, BT ona i B s G s v, BRI DA
SAEANFALEAT b, IR — IO AR A R AR AR o AT gt PR NS R L IR
[30].

4.3. BT

431 OB R

FARATFAL R M, 3 IMBACFE T, BATEEE 8T, AFE LT IUASP .

W L XA AR AT Gt i, DS A BN ST R 42 7E MOOCS KNI B 152 . AR A
SN 14,357, FEAREEIT 200 B FUIRSCH 47 s TR ECE R 2 W U2 2 A P - AT R E
(PU-BI), W7t 20 10, RFEZFN 100%: W FCHCE T EMH MRS oA - 17 hEE
(PEOU-BIHF 7t 4R 13 1T, FMIIE - 17 B (SN-BI)FEEN 5 F 1% - B0 F P (PEOU-PU)BIF 7t 5
¥y 12 T, SR T - B BE(PU-ATT). B0 5 I - 8 FE(PEOU-ATT) RIS B - 17 N EI(ATT-BI) i
FECE 9 T, BEFRMH 100%; B FEECERD T B EE: B - 1T AR B (SE-BI)# 7T
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i 8 Wi, BEnta ittt - 47 v S E(PEI-BI) IR AT fdh] - 17 A2 EI(PBC-BN)WH LB & 00 6 Wi, &
ROy 9N 66.67%. 100%F1 100%.

IR 2. RENAE IR AN B T T IERE, DI 43 RS SCRRASANHIED, KER oy B,
THIK AR R, TIORGOS . R, AHERRFEA BRI, AW AT RN
[ Fisher-to-z AR ff, SRR I INECF 356 z S e o8 REL.

W 3 RRPERI R R —BUR BRGSO E T LA T E IR, ATAUCRA Q Rk,
YR Q ERTE R, ILFRRANL RS 4 A B Bl ] g 08 7 BT iR

W 4 KFMEGVAL, BT ORESCTEREIA TR G BE MR, BeRE A RENSR, Mok
TE AT BRI — B M2, AWT5 K Rosenthal ff) Failsafe-N J5i%, 38 N7 ) K %t
4 Failsafe-N {E 35 K T H G FHE, U6 FTA I STIRAEAE R e 1) m] RETEAR /N [31].

IR 5 SR, K36 A2 54 MOOCS SRYNAT Ay iz B IR RS AN 7 LA E SRR 3 S
SCAAIA N ST 5 R IPRAREAS,  DLEREAS R 70 SCHR T BB A7 TR AL 45 SRAS— 201 5 IR

432. THMER

BT RS A I A AL SR G RN . B WA T TSGR L FEAR R, z A
Q #56. 95%I[1) B A5 X A1 LA K¢ Failsafe-N [32], 1% 1 Fizn. M, z2>3.29 (p<0.001), RN & EA
it E e MOSREERYE D L BE R 2y /N7 UM E/NT 0.30,  “HR” AR T 0.30 A1 0.50
ZIF),  “OR” MRS T 0.50 A1 0.67 [,  “HENRCR” BME KT 0.67; 95%HIE(FIX AP AEE 0,
H p<0.001, RUWEFXEGHEITHE L.

Table 1. Results of meta-analysis
=1 TSR

¥ SR MNERE MR BEAR ZR% QM 95%CI  Failsafe-N  {HUSCH
0.35 a

PU-ATT 0.383 i 8 2436 19.83 9.32 042 1107 7
0.31 o

PU-BI 0.347 i 18 6390 16.93  45.49 038 5066 =
0.33 5

PEOU-PU 0.365 i 10 2954 20.68 14.72 0.40 1436 7
0.21 o

PEOU-ATT  0.244 /N 8 2505 12.41 12.26 028 429 2
0.16 o

PEOU-BI 0.218 /N 11 4684 7.75 31.25 0.7 806 7
0.55 o

ATT-BI 0.603 * 5 1426 1595  10.33 b 1245 B
PBC-BI - - 3 1393 193  208.67" &
. 0.17 o

SN-BI 0.224 /N 10 2850 7.88 19.64 0.28 494 7
wx 0.05 o

SE-BI 0.348 i 6 2643 426  304.97 056 728 2
0.39 o

PEJ-BI 0.435 EE 5 1438 17.6 4.29 0.48 517 2
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43.3. TAM BRI

JEHNAT P X A5 B (PU-ATT) I S MRS 36 Q = 9.32 (p > 0.05), HI FUIAWFFEATEE R, &
FH [ 52 R SRR 34T 7T 20, [ 959% B 15 [X 18] [0.35,0.42], z =19.83 (p <0.001), [Att, MOOCs E4H
FAPEXT MOOCs il FHASFE A 35 IE M g2, Wk 1 sor. BREA F X AT s B (PU-BI) 1 57 5 A4S
5% Q =45.49 (p < 0.001), TN AFAE ST P, 3% FH BEHLRN A FEAT 0700, R 95% B A5 IX
[f]4[0.31,0.38], z=16.93 (p <0.001), Fit, MOOCs X1 F X MOOCs KN iT N & B B3 IE MY
W, BFFAR 2 AL,

JBN G F A A PR (PEOU-PU) 1) 53 i PR 56 Q = 14.72 (p > 0.05), 1T AN S AAFAE S s vk
16 P [ 52 RN AR R BEAT 3 M, TR 95% B A5 [X 18] 4[0.33,0.40], z =20.68 (p < 0.001). [k, MOOCs /&41%)
HIYEXT MOOCs B4 I PEA 22 1B 5m, BT 3 BRAL . &N S F I F AS FE (PEOU-ATT) I 5+
JtER S Q = 12.26 (p > 0.05), HH TN FEAAALE T o, 0 FH [ SO BAR A JEAT 73 A, (R 95% EAS [X
[f]°4[0.21,0.28], z = 12.41 (p < 0.001), Ak, MOOCs J&%H15 H % MOOCs 1 FH A A & 2 1E [[1 52,
WFFARSE 4 JOT o S8 5 F AT N (PEOU-BI) I S i R4S 36 Q = 31.25 (p < 0.001), HHT4M AT 547
TE S, 35 F BEAL RS AR A AT 24T, (K] 95% 15 [X [7] [0.16,0.27], z = 7.75 (p < 0.001), Xk, MOOCs
SN Ty FIPEXT MOOCs RYAAT N A B3 I M sgm, B 5Tk 5 AL,

i S FEXHAT N B EI(ATT-BN) 2 MR 56 Q = 10.33 (p < 0.001), TN T M, EH
BEAL KRBT HEAT 234, Rl 95968 15 [X 7] 9[0.55,0.66], z = 15.95 (p < 0.001), [Flitt, MOOCs {4 FH 2 Bt
MOOCs RNAT N E EA B3E M2, 3% 6 oz,

4.3.4. TPB EEMFID

AT N HIXHT N Z B (PBC-BI 57 i MR K: Q = 208.67 (p < 0.001), HI T4 AW FAFAE S 1,
% FH BN A R B AT 430, H 2 = 1.93 (p > 0.05), [Ktk, MOOCs B&A147 Nzl % MOOCs K417 &
KIC R, BB 7 AL,

FHTEXAT A E E(SN-BNHI R B RS Q = 19.64 (p < 0.05), TNV FRAEAER M, 1% HBE
BUSON AR 347207, ] 95% & 13 [X 7] 24[0.17,0.28], z = 7.88 (p < 0.001). Kt, MOOCs 3= WL i %
MOOCs K417 Jy i B W& I sgm, W 7R 8 iz,

4.35. REPARFIG

B R AABERT 1T N B (SE-BI) 57l MERE S Q = 304.97 (p < 0.001), HI-T48 N\ SCHRAAE S i, 2 F B
WL BRI 472347, K] 95% B A5 X [/] 4[0.05,0.59], z = 4.26 (p < 0.05), [k, MOOCs H F A AEXT MOOCs
KINAT N A B IE R, BB 9 BT .

TGN ERHT N E(PEJ-BD IR Q = 4.29 (p > 0.05), HI TN AANELERFME, &
FH [ 58 R SRR BT 204, ] 95% B 15 X 18] 4[0.39,0.48], z = 17.60 (p < 0.001). Kk, MOOCs Bk fditi
PEX} MOOCs KT AR KA BE LM, B 10 Mor.

4.3.6. XHERBBFHH

RUEEIAH M - AT e B BRSH - 7R B S - AT e B - T8 E R A
SCHR, AT DARYE SCHSR AR FE A N e P 2L, AT AL, Rk, R SCHSRALARE DR RO o Ay
AR, ik 2 fos. SHUEERAE, KRS AYERAT v B 5 e 8 A %, x4
NES, AR E SO S MOOCs &0 25 FIEXHT v B R S5, A M - A7 v Al
AR - A7 R BB - TSR, X 3 FEARhSRA L LS MEE U ZERIARE, K,
SCASRAUXT MOOCs SRENAT = IR R i K 3 AN BoAT MR8, W FE R BE H1L ANz
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Table 2. Analysis of regulatory effect of cultural factors

2. XUERIFTHHN S

W 1 Btk X MAEX #Hiw) Q1A p

BAIH H - 1T R EEI(PU-BI) 0.342 0.394 0.37 0.542
EH T H - 17 AR E(PEOU-BI) 0.239 0.127 462" 0.032
A - 17T R E(ATT-BI) 0.617 0.540 1.93 0.165
TG - 47 = &I (SN-BI) 0.240 0.166 221 0.137

5. MREBESREMRFE

Yo, REAT AEEIAT N E R, BT 5% E S IX Ak, XA, HFARBRAR
S, X ATRESE BT NN B SO R > BARTE RS R M. HAE MOOCs 15, 5% )38 W52
W2 o AT N R B ROZ T8, A, RSRBIEFT RO MOOCS AT A5 il X AT A 2 B 1 s

FLUR, A Y - A B AN B P I - B R PRGN 5 B - (E RS, X 3 %R 1E 95%
B {5 X 7437 °4[0.35,0.42], [0.33,0.40], [0.21,0.28], ZMmAHXIEEH, i8] MOOCs 2415 F M A
A A E MOOCs i A E M EZMARFZR, It H MOOCs Bk 5 H 2@ aa I E MR K.

=L ERTE S E T, WA ST N E RN KT 0.5, % B MOOCs i Fi 25 4 MOOCs
KIAT B A BRI E MR BEIAH - AT AREEL B - AT R AR a N - T E R,
X 3 KA MR EIY KT 0.3, KB MOOCs BsnA H HEFIE N N EZIHLET MOOCs H T Ak Re B A gk
i, X MOOCs RANAT NE KA h &G E R . FAHE - T AR RS H - 1T hEE, X 2
IR RN B3/ T 0.3, B MOOCs 81 55 FH 1 A1 3= MRS , %+ MOOCSs SR4847 v = B R 45 55
HE IR MOOCs &A1 5 FH AR AN FPEXS MOOCs R4NAT N I ELHER2 i AN, (H A LUdid MOOCs
A BEXE MOOCs SRYAAT Ay B~ AR BRI s, PR, RRBI FL 8 5G73 MOOCs {5 7 2% MOOCs
RYIAT 9 BB A 52w

BV, AU SCHSRARUE AT N R, RAWA ST, RIS RIS 08, W 7RISk
IR 2 I 5 V8 R AEAE T MOOCs B0 5 Fl % MOOCs RN T A KR, EEIRK AT REET, 9
AR FCRIREA &, Rl A N 3 SOCRB I FEAR BB, IF HI TR S5 1 240, 5 I [EF MOOCs
oA TR T SR R . R, RSRAFF ST RO SCHZE S MOOCSs SRA84T i i) i
TEH .

5.2. BRENSIHENX

5.2.1. HIPENX

B, ABFFIRE TAM MW FUEs, BRICEEE FYE. BN g M. fHSERAT AR EZE
(OCEERZI . FEULEEAT b, 32 TPB AHOCHRFUIRR, IR IUIER AT % AT WG X AT = AR s
=2, $EHNTESNHLE B FRAREFNB S AT AR B B, AR SR R B R R A B AR
Wo L, ABFFEME T LA MOOCSs KA TR

HWR, RHEGH NIRRT FAR %, BFFCRBUBSN 5 I B e ERASE. E0HE. AR
R ARSI R M #T 2 MOOCs RANAT AR IR 2=, ik, A U@L ¥4 TPB BIGHI N ES)
ML, 3858 T TAM HERTE MOOCs K4y [ RE /1
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JE, AR S ZE X MOOCs RANTRTTTER . W78 R ILSCAL IR 3R BEARTE B R {3
FAREREWMIEX MOOCs RAT AR EF R ATIERAANESE, (HEEHT MOOCs B4l 5 5
MOOCs K17 A= ERIFAm, A 5T N SCAHSE IR I 5 R PR 4L T BRI JE A

5.2.2. SEEREN

14, BT MOOCs /2% 5 F PEAUBIA FH AT MOOCs 18 F 25 B IR AhAT N = A 1835 1E Ml 52
M, [Fik MOOCs ~F 5 o] LLE I B TE Hr 5 URFR G, $& s & 5 F A fn g en A e, Lk, T
5 MOOCs 2213 W TE S LF S I B 20RE BN BN i P &5 35 1E [ 20 MOOCs SRANAT N, Rk
MOOCs V- 5 S 37 AP IR 12 2] L, ] DU 80t F P 52 S0 k56, AT i MOOCs 2% 2] # (1 3k
SUREIBFBREIMIT I E . 56 =, HF ORI ZE AT LLEST MOOCs /&40 5 FH 1%t MOOCs SR4iir A Bl
W, [Rtk, MOOCs il [E b 2 5

5.3. KFEMEEE

T, BT HATATHATTA TR SCEREE A TR, R A SO 5 Sk, S80RA
ORI S - AT NS, (H0ALZE RN MOOCs SKANAT A7 B 5 FIAE AR Sk 1R 7E s ATy
gl R EM .

HX, MOOCs % 2] # ) MOOCs RNAT M i B2 B AR 1), AR HE I\ 5 — 1) A1 B2 KB, AL, 5 MOOCs
SOV HAMKM AR R, UK SRR SR R, 7R AR R I o 7 T T S 5

E&UH
SEMERT T EH MEE AR, BUH ST BFAL80064.
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