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Abstract

Although most countries or regions use a series of tools to monitor the quality of kindergarten,
few tools are developed to monitor the quality of curriculum. The study aimed at establishing
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quality evaluation indicators of kindergarten curriculum and defining the weight system of it. In
respect of research method, expert questionnaire and Fuzzy Delphi Method were applied. Firstly,
in order to ensure the indicators in accordance with the practice of kindergarten, 19 experts were
invited as respondents to preliminary Expert Questionnaire about Quality Evaluation Indicators of
kindergarten curriculum produced basing on relevant researches on quality evaluation indicators
of kindergarten curriculum in China and abroad. Secondly, 20 scholars, educational evaluators,
educational administrators and kindergarten principals were invited to form a fuzzy Delphi ex-
pert team, in order to conclude indicator filtering and weight calculation by integrating experts’
opinions to the importance of indicators through triangle fuzzy number, thus to establish Quality
Evaluation Indicators of kindergarten curriculum. Three-level indicator system included 4 first-level
indicators, namely curriculum plan and implementation, learning centers environment, profes-
sional development of staff, classroom management, as well as 14 second-level indicators and 166
third-level indicators. Through the construction of a set of systematic and scientific indicator, it is
expected to provide kindergarten with self-evaluation and quality improvement, and serve as an
evaluation tool for educational administrative departments to systematically supervise kinder-
garten curriculum quality.
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Figure 1. The construction of kindergarten curriculum quality evaluation indicator
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Table 1. Views of different organizations or countries on kindergarten curriculum quality evaluation indicators
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Table 2. Analysis of connotation weight of first level indicator of kindergarten curriculum quality evaluation
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Table 3. Analysis on connotation weight of secondary indicators in learning environment plan
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Table 4. Analysis on connotation weight of secondary indicators in classroom management
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Table 5. Analysis on connotation weight of secondary indicators in curriculum planning and implementation
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Table 6. Analysis on connotation weight of secondary indicators of teachers’ professional development
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